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Achieving age-related expectations in Year 4 - Writing 
Fluency – Clarity – Accuracy – Coherence 

 

The Aims of the Primary English Programme of Study 
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread 
reading for enjoyment. The national curriculum for English aims to ensure that all pupils:

 read easily, fluently and with good understanding 

 develop the habit of reading widely and often, for both pleasure and information 

 acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing 
and spoken language 

 appreciate our rich and varied literary heritage 

 write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, 
purposes and audiences 

 use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and 
ideas 

 are competent in the arts of speaking and listening, making formal presentations, demonstrating to others 
and participating in debate

 

Non-Statutory Guidance 
Spoken Language 
These statements apply to all years. The content should be taught at a level appropriate to the age of the pupils. Pupils should build on the oral language skills that have been taught in preceding years.  Pupils should be taught to develop their competence 
in spoken language and listening to enhance the effectiveness with which they are able to communicate across a range of contexts and to a range of audiences. They should therefore have opportunities to work in groups of different sizes – in pairs, small 
groups, large groups and as a whole class. Pupils should understand how to take turns and when and how to participate constructively in conversations and debates. Attention should also be paid to increasing pupils’ vocabulary, ranging from describing 
their immediate world and feelings to developing a broader, deeper and richer vocabulary to discuss abstract concepts and a wider range of topics, and to enhancing their knowledge about language as a whole. Pupils should receive constructive feedback 
on their spoken language and listening, not only to improve their knowledge and skills but also to establish secure foundations for effective spoken language in their studies at primary school, helping them to achieve in secondary education and beyond. 
 

Word Reading 
At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should support the development of vocabulary. When pupils are taught to read longer words, they should be supported to 
test out different pronunciations. They will attempt to match what they decode to words they may have already heard but may not have seen in print [for example, in reading ‘technical’, the pronunciation /tɛtʃnɪkəl/ (‘tetchnical’) might not sound familiar, but 
/tɛknɪkəl/ (‘teknical’) should].  
 

Comprehension 
The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. This is why the programmes of study for comprehension in 
years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. Pupils should be taught to recognise themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and 

folk tales. They should also learn the conventions of different types of writing (for example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in instructions). Pupils should be taught 
to use the skills they have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information and the meaning of new words. Pupils should continue to have opportunities to listen frequently to stories, 
poems, non-fiction and other writing, including whole books and not just extracts, so that they build on what was taught previously. In this way, they also meet books and authors that they might not choose themselves. Pupils should also have opportunities 
to exercise choice in selecting books and be taught how to do so, with teachers making use of any library services and expertise to support this. Reading, re-reading, and rehearsing poems and plays for presentation and performance give pupils 
opportunities to discuss language, including vocabulary, extending their interest in the meaning and origin of words. Pupils should be encouraged to use drama approaches to understand how to perform plays and poems to support their understanding of the 
meaning. These activities also provide them with an incentive to find out what expression is required, so feeding into comprehension. In using non-fiction, pupils should know what information they need to look for before they begin and be clear about the 
task. They should be shown how to use contents pages and indexes to locate information. Pupils should have guidance about the kinds of explanations and questions that are expected from them. They should help to develop, agree on, and evaluate rules 
for effective discussion. The expectation should be that all pupils take part. 
 

Spelling 
Pupils should learn to spell new words correctly and have plenty of practice in spelling them. As in years 1 and 2, pupils should continue to be supported in understanding and applying the concepts of word structure (see English Appendix 2). Pupils need 
sufficient knowledge of spelling in order to use dictionaries efficiently. 
 

Handwriting 
Pupils should be using joined handwriting throughout their independent writing. Handwriting should continue to be taught, with the aim of increasing the fluency with which pupils are able to write down what they want to say. This, in turn, will support their 
composition and spelling. 
 

Composition 
Pupils should continue to have opportunities to write for a range of real purposes and audiences as part of their work across the curriculum. These purposes and audiences should underpin the decisions about the form the writing should take, such as a 
narrative, an explanation or a description. Pupils should understand, through being shown these, the skills and processes that are essential for writing: that is, thinking aloud to explore and collect ideas, drafting, and re-reading to check their meaning is 
clear, including doing so as the writing develops. Pupils should be taught to monitor whether their own writing makes sense in the same way that they monitor their reading, checking at different levels. 
 

Vocabulary, Grammar and Punctuation 
Grammar should be taught explicitly: pupils should be taught the terminology and concepts set out in English Appendix 2, and be able to apply them correctly to examples of real language, such as their own writing or books that they have read. At this stage, 
pupils should start to learn about some of the differences between Standard English and non-Standard English and begin to apply what they have learnt [for example, in writing dialogue for characters]. 
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 Write from memory simple 
sentences, dictated by the teacher, 
that include words and 
punctuation taught so far (Y4) 

  Read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and 
volume so that the meaning is clear 

 Use and understand the 
grammatical terminology in 
English Appendix 2 accurately 
and appropriately when 
discussing their writing and 
reading 
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 Use further prefixes and suffixes 
and understand how to add them 
(English Appendix 1) 

 

 Spell further homophones 

 

 Spell words that are often misspelt 
(English Appendix 1) 

 

 Place the possessive apostrophe 
accurately in words with regular 
plurals 

 

 Use the first two or three letters of 
a word to check its spelling in a 
dictionary 

 

 Applies simple spelling rules and 
guidance, as listed in Yr 4 
Hampshire Spelling  Guidance 
Autumn Term 

 

 Use the diagonal and horizontal 
strokes that are needed to join 
letters and understand which 
letters, when adjacent to one 
another, are best left unjoined e.g.  
Can correctly join letters in 
accordance with the school’s 
agreed style 

 

 Increase the legibility, consistency 
and quality of their handwriting 
e.g. is able to maintain  fluency of 
writing and has sufficient stamina 
for typical written tasks 

 Plan their writing by discussing 
writing similar to that which they are 
planning to write in order to 
understand and learn from its 
structure, vocabulary and grammar 
e.g. identifies and uses key 
organisational features of a shared 
text in their own writing 

 

 Plan their writing by discussing and 
recording ideas so that writing is 
clear in purpose 

 

 Evaluate and edit by assessing the 
effectiveness of their own and 
others’ writing and suggesting 
improvements 

 

 In narratives, creates settings, 
characters and plot e.g. narrative 
writing interests the reader through 
the development of a coherent plot, 
characters and settings 

 

 Description or detail in both 
narrative and non-narrative is 
expanded through an appropriate 
and precise range of vocabulary 

 

 

 A wider range of appropriate 
conjunctions, adverbs and 
prepositions are used to express time, 
place and cause, creating cohesion 
within and between sentences 

 

 Non-narrative material uses simple 
organisational devices  - engages 
reader through appropriate headings 
and relevant sub-headings for each 
paragraph (if appropriate) 

 

 Organise paragraphs around a theme 
so that narrative and non narratives 
are paragraphed and related 
information is clustered logically 

 

 

 Draft and write by composing 
and rehearsing sentences orally 
(including dialogue), 
progressively building a varied 
and rich vocabulary and an 
increasing range of sentence 
structures (English Appendix 2) 

 

 Variation in sentence structure 
includes simple, compound and 
complex structures 

 

  

 Choose nouns or pronouns 
appropriately for clarity and 
cohesion and to avoid repetition 

 

 Use conjunctions to express time 
and cause  

 

 Use  direct speech and 
punctuate correctly 
 

 Possessive apostrophes for 
regular singular and plural nouns 

 

 Possessive pronouns 
 

 Use prepositions  
 

 Expanded noun 
 

 Proof-read for spelling and 
punctuation errors e.g.  corrects 
repetitious language, 
verb/subject disagreement or 
lapses in tense 

 

 Propose changes to grammar and 
vocabulary to improve 
consistency, including the 
accurate use of pronouns in 
sentences 

 

 Develop sufficient understanding 
of the concepts set out in the 
attached Hampshire Additional 
Guidance VGP Phase 1 
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Year 4 

WRITING 

Transcription Handwriting 
Composition 

Composition and Effect 

Composition 

Text Structure and Organisation 

Composition 

Sentence Structure  

Vocabulary, grammar and 
punctuation 
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 Place the possessive apostrophe 
accurately in words with irregular 
plurals 

 

 Apply simple spelling rules and 
guidance, as listed in Yr 4 
Hampshire Spelling  Guidance 
Spring Term 

 

 

 

 When discussing writing similar to 
that which they are planning to 
write, selects the most relevant 
information, key vocabulary and 
most suitable ideas to plan own 
narrative and non-narrative writing 

 

 Writing is clear in purpose with 
viewpoint consistently maintained 
(for example, word choice indicates 
child’s viewpoint on a character or 
an issue) 

 

 A range of additional detail and 
explanations are included  

 

 Narrative and non-fiction texts 
include an appropriately signalled 
opening and ending 

 

 Use adverbs and prepositions to 
express time and cause 

 

 

 Extend the range of sentences with 
more than one clause by using a 
wider range of conjunctions, 
including when, if, because, 
although  at the beginning and 
within sentences 

 

 Using inverted commas where 
the speech is preceded by the 
speaker  Mary yelled, “Sit 
down”’ 

 

 Standard English forms for 
verb inflections instead of local 
spoken forms 

 

 Fronted adverbials followed by 
a comma 

 

 Specific determiners  
 

 Use the present perfect form of 
verbs in contrast to the past 
tense 

 

 Indicate grammatical and other 
features e.g. by indicating 
possession by using the 
possessive apostrophe with 
plural nouns 

 

 Develop sufficient 
understanding of the concepts 
set out in the attached 
Hampshire Additional Guidance 
VGP Phase 2 
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 Apply simple spelling rules and 
guidance, as listed in Yr 4 
Hampshire Spelling  Guidance 
Summer Term 

 

   

  Informal and formal language 
 

 Past perfect continuous verb 
form  

  

 Develop sufficient 
understanding of the concepts 
set out in the attached 
Hampshire Additional 
Guidance VGP Phase 3 

 

Achievement of age-related expectations will be evidenced through children making appropriate choices at words, sentence and text structural levels in order to meet the needs of the purpose and audience of the 
writing in: 

 a broad range of forms 

 in increasingly complex contexts 

 for audiences and purposes increasingly beyond the child’s personal experience  
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Year 4 Hampshire Additional Guidance - Vocabulary Grammar and Punctuation 
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Capital letters for proper nouns 

 

names, places, days of the week, 
months, titles and languages 

Know the difference between a 
preposition and an adverb 

A sentence that gives three 
actions 

 

Tom slammed the door, threw his 
books on the floor and slumped 

to the ground 

Verbs ending in ‘y’: change the ‘y’ 
to an ‘i’ and add ‘-es’ 

 

carry − carries 

Plural for nouns ending with a ‘y’ 

 

baby −babies 

Compound sentences using all 
the co-ordinating conjunctions 

Plural nouns of words ending in 
‘o’ 

 

Know which words to add ‘s’ to, 
which to add ‘-es’ to and which 

could take either ‘s’ or ‘-es’ 

Powerful verbs 

 

Find synonyms of words to 
improve effect within sentences 

Modal verbs 

 

could, should, would 

Possessive pronouns - yours, 
mine, theirs, ours, hers, his, its 

 

Use prepositions - at, 
underneath, since, towards, 

beneath, beyond 

 

Expanded noun phrases e.g. ‘The 
strict English teacher with the 

grey beard… 
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Compound nouns using hyphens 

Repetition to persuade 

 

Fun for now, fun for life 

Comparative and superlative 
adjectives 

 

happy – happier – happiest 

Embedded clause with an ‘-ing’ 
verb 

 

Tom, smiling secretly, hid the 
magic potion book. 

 

Place a comma on either side of 
the subordinate clause. 

Fronted adverbials followed by a 
comma e.g. Flying through the 
air, Harry crashed into a hidden 

tree. 

 

Specific determiners e.g. their, 
whose, this, that, 

these, those, which 
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Past perfect continuous verb form 

‘had’ + past participle + ‘-ing’ 
 

 

     

 

 

 


